St John the Apostle Primary School
Florey, ACT
b Positive Behaviour for Learning Policy

Purpose

This document serves as a framework for developing and maintaining positive relationships at St John the
Apostle Primary School. It is has been developed in consultation with students, staff and parents. It outlines the:

e aims of the policy and practices;
e theory and philosophy underpinning the framework;
® expectations and practices of all stakeholders in the St John the Apostle School community.

Associated Policies

This policy is enacted in conjunction with:

e Catholic Education Suspension of Students Policy

e Catholic Education Anti-Bullying Policy

Rationale

At St John the Apostle our mission is to be on earth the heart of God. This calls us to approach all behaviour from
a position of understanding and compassion with the goal of reconciliation, forgiveness and wholeness. We have
unconditional positive regard for all in our community and believe that fundamentally all people are behaving
the best way they know in each circumstance.

Behaviour has a purpose

It is therefore our belief that every student’s behaviour has a purpose or a function. It is an attempt to fulfil a
need. These needs are fulfilled both in and outside the school experience. According to Dr William Glasser, the
most basic of these needs are:

1. Survival: This is a physiological need, which includes the need for food, shelter, and safety. It relates to
risk taking, health, security and safety.

2. Love & Belonging: This need and the following three needs are psychological needs. The need to love
and belong includes the need for relationships, connections, to give and receive affection and to feel
part of a group. In children this is primarily experienced in family. Peers become increasingly valued
through the years.

3. Power: To be powerful is to achieve, to be competent, to be skilled, to be recognised for our
achievements and skill, to make a difference and to be listened to and have a sense of self-worth.

4. Freedom: The need to be free is the need for independence, autonomy, to have choices and to be able
to take control of the direction of one's life. It relates to movement and mobility, creativity, decisiveness
and fearlessness.

5. Fun: The need for fun is the need to find pleasure, to play and to laugh. It relates to hobbies, games,
humour and amusement. In school this is linked to relevant learning which primarily begins in play
before becoming more inquiry based and focused.

Each person’s needs varies depending on their context including background, culture and predisposition.

We understand that student behaviours are strategies to obtain or seek opportunities to meet these needs or
avoid or escape experiences. They can be constructive and destructive. For example,


https://stjohnflorey.schoolzineplus.com/_file/media/1215/r441303_suspension_of_students_policy.pdf
https://stjohnflorey.schoolzineplus.com/_file/media/1211/r452673_anti_bullying_policy.pdf

Obtaining or seeking Avoiding or escaping

Constructive Constructive
e Joel persists with a task because it is ® Georgia sees her friend sneaking inside the
interesting and he feels like he is learning a school during playtime and decides to go play
lot. with someone else where she feels safe.
Destructive Destructive
e Jessica wants to be friends with Karen. She e Paul distracts others and walks around the
spreads rumours about Karen’s other friend classroom because the task is too hard and
so that Karen becomes her friend. he feels embarrassed to ask what to do.

As seen in these examples, behaviour is context based, i.e. something precipitates the behaviour, and then
results in a number of positive or negative outcomes for self and others. Relationships can be either nourished
or damaged as a result. The outcomes also result in the person receiving reinforcement to determine whether
to behave in this way again to meet a need. For example:

Antecedents Behaviour Consequences Function

What happens before the Observable behaviour What happens immediately after | The purpose of the

behaviour making it more likely the behaviour behaviour.

to occur.

Several students are Joshua comes over and The students shout at Joshua wanted to

playing soccer in a group. | joins in, pushing others Joshua. have their attention
out of the way to get to interact with them.
involved.

In this instance, Joshua wanted to play with the group. His strategy for getting involved resulted in people
shouting at him. He has learnt that just joining in doesn’t successfully meet this need. If he wants to join in, he is
going to need to find another way.

Behaviour is a learned choice

While behaviour is context based and serves a purpose it is also learnt. The repertoire of behaviours that a
person applies to various contexts have usually been witnessed or used before with some degree of success in
achieving the purpose, e.g. smiling and saying hello to friends when arriving at school to connect with them
again for day. Achieving the outcome reinforces the behaviour for that person. The learnt repertoire of
behaviours may still have unintended positive or negative consequences for self or others.

As a result, we recognise that constructive, positive behaviours are learnt, adding to a student’s repertoire of
successful behaviours and replacing less effective or problem behaviours. This requires explicit teaching,
acknowledging and monitoring of positive behaviours as well as discouraging negative behaviours.

Diversity of experiences of behaviour

Sometimes the choice is difficult for students. Early brain development means that children are still learning to
self-regulate their emotions, impacting on their thinking. Some children have experienced significant trauma in
their background and some children have a disability that may impact their capacity to read social and relational
contexts effectively. In these circumstances, the school seeks to obtain the best understandings they can to
support the student in developing productive and positive behaviour in the school context.

All behaviour takes place in a community of relationships

Human beings are fundamentally social and so all behaviour takes place within a community of relationships. All
members of the community have the same fundamental needs, though they may have varied ways of meeting
them. Positive, constructive behaviours can result in collaboration that assists everyone to meet their needs
collectively. Problem behaviours are when community members are behaving in ways that their needs are met
at the cost of someone else’s needs. In these circumstances, relationships can be broken.



Restorative practices are useful to restore relationships as well as assist students to learn about the impact of
their behaviour on others, leading to choices that are more positive in the future. The purpose of restorative
practices is to repair the harm that has been the result of any problem behaviour.

Restorative practices are an effective context for learning positive social behaviour

We recognise that incidents of problem behaviour are often not isolated and usually part of a more complex
context. There can be a number of contributing factors that enable a problem behaviour, including the
environment and the behaviour of others. We therefore look not at apportioning blame, rather we seek to
recognise the contributions that each person has made to a situation and use restorative practices that
empower each person to be accountable for themselves and thereby learn from their experience.

Young children, still early in their social and moral development, will need assistance and guidance to develop
the empathy and responsibility required to recognise the positive and negative impact they can have on others.
Our restorative approach assists students to take responsibility for their own actions and work with those who
are affected by their actions to repair any harm done. We believe this approach promotes respect, cooperation,
collaboration, communication, problem-solving and self-responsibility. Also, it encourages students to change
their behaviour, restore damaged relationships, be forgiven, and to move forward with a positive attitude.

The process for repairing relationships is a critical piece of building and maintaining community. Navigating
behaviour through a restorative lens helps each person in the process, especially the student, to build trust in
others.

Key messages of our restorative philosophy:

1. Itisimportant to take responsibility for the wrong things that we do.
2. Itisimportant to think about why we do wrong things when we do them.
3. Itisimportant to understand how other people are affected by our wrongs.
4. ltisimportant to fix things up after we have done wrong.

Policy

St John the Apostle Primary School proactively and purposefully acts to develop a positive learning culture in
which every student can learn, be safe and be happy.

To do this the school has developed a framework of systems and processes informed by the policies of Catholic
Education Canberra & Goulburn and current research. These take the form of Agreed Practices for:

Developing a culture of positive behaviour
Acknowledging positive behaviours

Creating a positive environment

Discouraging and responding to problem behaviours

Responding to and supporting students with highly complex behaviours
All students, staff and parents will consistently follow these Agreed Practices.

The school has developed these Agreed Practices in consultation with students, staff and parents. We consult
with each group of community members on a regular basis and use this feedback to inform any alterations to
the Agreed Practices. The Executive Team approve any alterations before implementation across the school.



Agreed Practices

The following Agreed Practices enable all stakeholders to action the Positive Behaviour for Learning Policy.

Agreed Practice: Developing a culture of positive behaviour

At St John the Apostle Primary School, all members of the community are expected to:

e Respect Others
® Respect Self, and
® Respect the Environment

This can look and sound different in various school contexts. To support students to understand these three

expectations the following posters have been developed with the students to be displayed across the school and

in every classroom:

Canteen

Use our manners.

We line up.
Wait our turn.

Buy for ourselves.

Place rubbish in the bin.

Follow the instructions .
of the staff. hu

Eating Time
We sit and stay
in our space.
Take time to eat.
Put rubbish in the bin.
Pack away our
belongings. "
Wait to be dismissed. m

Excursions
We stay together.

L)
=

Use our manners.

Wear our uniform.

Engage with activities.

Organise our belongings.

Put rubbish away. ’

Playground
We listen to each other,
Cooperate with each other,
Invite others to play.

Safe hands, safe feet, safe words,
Use equipment safely.

Allow others space and time.
Use your imagination.

Follow teachers’ instructions,

y?":'
Put rubbish in the bin. Tf

Playground Equipment

We share and take turns. W

Invite others to play.

Cooperate with each othe;;

Safe hands, safe feet, safe words.

Follow the safety rules.

Look after the equipment.

Tell the teacher if something is
broken,

®
v

Assembly/Liturgy
AR
We prepare ourselves.

Enter and exit politely.

Whole body listening.

Help others to listen.

Respond respectfully.

Be reverent when ‘
required.

Learning spaces/Hallways

We use our inside voices.
Whole body listening.
Do our best work, &E":’Yﬁ:
Be ready to learn, 4 I :'em
Cooperate and help others to

learn.
Right time, right place, right task.

Walk. .

Look after equipment, spaces
and belongings. S 2

Front Office

We knock politely. Q

Wait our turn. e

- ew u
Use our manners.
Follow the instructions of

the staff.
£

i;

Toilets
We are brief. ﬂ"
Respect others’ privacy.
Flush when finished.
Wash hands afterwards.
Put rubbish in the bin.
Be sustainable. Q




All staff will use these posters to teach, monitor and acknowledge positive behaviours that support learning.
While they are not exhaustive, they are the foundation on which each class builds agreements and expectations.

Teaching positive behaviours & building a positive classroom climate
Using the Second Step program and the Positive Behaviour posters as the primary resource, every class will
begin the year with a two to three week inquiry unit that develops:

shared teacher and student knowledge of each other,
consistent and clear classroom structures and routines,
a clear understanding of the positive behaviour expectations, and

a positive classroom identity that facilitates a sense of belonging.
Throughout the year each class will:

e embed the Second Step program into the curriculum map, and
e undertake any additional program relevant to the year level that is developed internally or externally
and responds to an observed need, e.g. Think U Know, UR Fab, Ophelia Project (relational aggression).

A focus for teaching & learning of positive behaviour

In collaboration with staff, the Executive Team will determine a school wide positive behaviour focus for each
fortnight. This will be a focus for explicit teaching in classroomes, it will be stated each morning at assembly and
all staff will have the opportunity to look for, acknowledge and celebrate this specific positive behaviour on a
daily basis.

Agreed Practice: Acknowledging positive behaviour

Developing a system of acknowledgement is a critical component in that it increases the likelihood that desired
behaviours will be repeated, focuses staff and student attention on the desired behaviours, fosters a positive
school climate, and reduces the need for engaging in time-consuming disciplinary measures.

Responding to students with specific, timely, and constructively worded feedback and recognition helps them to
learn and practise the behaviours expected at school. Positive performance feedback is just as important for
learning social behaviour as for learning academic skills. When students display expected behaviour, the use of
positive, specific, contingent feedback increases the likelihood that students will display that behaviour again
(Maag, 2001; Church, 2014). In addition, the school-wide system of positive performance feedback gives all
adults in the school a consistent language to use when guiding students in their behaviour.

The school therefore uses the following system of acknowledgment and feedback for positive behaviour:

Brag tags: Students will have a brag tag. They weariton a No record.
For everyday | lanyard or it is situated in their classroom. When staff
Free and use by all members olc?serve the student d'iéplaying the fortnight‘ly
frequent staff focus behaviour or another positive behaviour they will
throughout provide verbal feedback to the student and a tangible
the school acknowledgement in the form of a small sticker, placed on
their brag tag.
Brag tag celebration: When students have reached 20 Office Manager
stickers on the back of their brag tag they will submit the record in STARS
brag tag to the front office and receive a new one. Their
Moderate Awarded name will be recorded on the Brag Tag Wall of Fame and
and . they will participate in a recognition celebration (once or
) . occasionally . .
intermittent twice a term as required).
Award Certificates: Each fortnight the teacher will select Office Manager
two students from the class to receive an award certificate | record in STARS




recognising a positive behaviour or achievement. This
certificate will name the behaviour/achievement and will
presented at assembly. The students’ names will be in the
school Newsletter the week prior to the assembly.

Significant
and
infrequent

Quarterly or
annual types
of recognition

End of Term Awards: Two students in each class will be
nominated for each of the following awards:
e Academic Achievement

e Discipleship
e Outstanding Effort

These will be presented to students at the last assembly of
the term.

Year 6 Awards: At the Graduation Ceremony each year
one or more students will be presented with the following
awards:

e Discipleship Award
Outstanding Effort Award
Leadership Award
Outstanding Academic Achievement Award

Citizenship Award

Office Manager
record in STARS

Year 6 teachers
record in STARS.

In order to create a consistent and predictable system of acknowledgement across the school for students, all
classes will participate in the above practices. Lollies, prize boxes and other extrinsic rewards will not be used.

Occasionally, for students who experience complex and challenging behaviour, student-specific
acknowledgement and consequences for positive behaviour will be part of a behaviour contract or Positive

Behaviour Support Plan.




Agreed Practice: Creating a positive environment

A safe, supportive, respectful, caring and positive learning environment is fundamental for all students. The
learning environment fosters a sense of belonging, enhances the joy of learning, honours diversity, allows for
student choice and promotes respectful relationships. The physical environment relays strong messages about
what is valued and the pedagogy that takes place. The student is the centre of all learning, and the physical
classroom environment reflects this.

The classroom is the meeting point for students and teachers. The physical environment shapes how students
feel, think and behave. It has a powerful influence on how well students achieve academically, socially and
emotionally. The physical classroom layout and aesthetic characteristics enhances student’s attitude and
motivation towards learning. Feeling comfortable in their surroundings allows students to relax and feel safe so
that learning can occur.

All learning spaces will:

be student-centred, facilitating optimal learning opportunities for every student
be flexible and adaptable for a variety of pedagogical focuses

be comfortable for teachers and students

have carefully considered colours and themes that are relaxing

reflect the class’ current learning

have order and space that is conducive to creating independence, safety, predictability and
collaboration
® contain an area designated to support emotional self-regulation, e.g. calming space

Each year the teacher and Band Leader will conduct a classroom environment audit to evaluate and reflect on
the classroom’s conduciveness to learning. The audit will be signed by the teacher and Band Leader and
provided to the Principal.

The school will determine sufficient funds in the school budget to:

maintain a safe and clean environment

e provide sufficient and appropriate general classroom furniture which is conducive to student
engagement in learning

e support the purchase of environmental resources to meet specific students’ needs for access and
participation in the curriculum, e.g. specifically designed stools or tables, etc.



Agreed Practice: Discouraging inappropriate behaviour.
St John the Apostle Primary School takes a corrective rather than punitive approach to reducing inappropriate

behaviours in school.

Continuum of inappropriate behaviour

The following behaviours have been defined by staff as minor or major behaviours:

Inappropriate language (e.g. name calling)

Physical contact — reaction (e.g. pushing/shoving)

Disrespect (e.g. talking back)

Defiance (e.g. not completing work in class, not
following directions, non-compliance)

Observed behaviour (e.g. running in the hallway,
poor line behaviour, throwing food, speaking in
assembly)

Disruptive (e.g. ‘dobbing’, distracting other
students)

Property misuse (e.g. looking in other people’s
bags/desks, being inside without permission)

Deliberate inappropriate uniform items

Lying/cheating

Abusive language (e.g. racial taunting)
Physical contact — intent to hurt (e.g. kicking,
hitting, pushing, shoving, biting, wrestling, etc)
Leaving school grounds without permission
Intimidation/Bullying (e.g. verbal threats of
violence, repeated/targeted aggression)

Vandalism of personal/school property

Aggression towards staff member (e.g. striking
or swearing at a staff member or visitor)

Weapons/Dangerous items (e.g. knives,
matches, etc)

Harassment (based on race, gender, disability,
cultural background, physical attributes)

Truancy
Theft

Repeated refusal to follow a staff members
instructions.

Consistent disruptive behaviour.

Summary stages of response to inappropriate behaviour

Inappropriate student behaviow

A

Oral Warning —

Thinking time

Tein s wesd

& this behmiowr
minor on fifor?

Ensure salety

 Studlnt spccessfully refunsfo
 positive behaviour

2xinterm

Re-entry meeting and plan for

following expecled behaviour




Detdiled stages of response to inappropriate behaviour

Step 1: First Strategies

These strategies are initially used as a proportional response to minor inappropriate behaviours. The aim is to

support a student towards self-regulation and developing responsibility for their own behaviour.

Explanation Verbal Cue Communication
Proximity Control None No record in
Stand near the student who is behaving STARS.
inappropriately to encourage expected behaviour.
Signal or non-verbal cue None No record in
Use a signal to communicate to the students that STARS.
you are aware of their inappropriate behaviour
and prepared to intervene if needed, e.g. eye-
contact, hand clap (to listen), clearing one’s throat,
etc.
Ignore, attend, praise (proximity praise) No record in
Praise an appropriately behaving student near a STARS.
second student who is not. It acknowledges and
reinforces the first student while reminding the
second student of expected behaviour. When the
second student begins behaving appropriately,
provide attention and praise.
Prompt Remember to move to your seats No record in
Anticipating expected inappropriate behaviour, safely and quietly. STARS.
prompt students about expected behaviour before
task begins. (Soon after) Well done on returning

to your desks in a safe and quiet

way.
Redirect (N) it’s time to begin your writing, No record in
Provide a very brief, clear reinstatement of the thank you. STARS.
expected behaviour (referring to the positive
behaviour posters where possible). (Later) Nice job (N) you’ve begun

you writing. I look forward to

reading it.
Re-teach (N) you need to stay on task. That No record in
Build on redirect by reviewing the expected means your desk is clear of STARS.
behaviour more thoroughly. Acknowledge student | everything but your book, you
when the student behaves as expected. continue working until you’re

finished and, if you need help, raise

your hand.

(soon after) (N) Excellent (N), it

looks like you are ready to learn.

Let me know if you need help.
Provide choice (N) you can get on task and work No record in
When the above strategies have been here with the group, or you can STARS.

unsuccessful, direct the student to choose
between the expected behaviour and a less
preferred alternative (that still gets the task done).

work by yourself at the quiet table.
Which will you choose?

Thanks (N), I’'m glad to see you’ve
made a choice that helps you finish
your work.




Step 2: Oral Warning

This step is undertaken to transition from First Strategies into a more formal set of consequences. It can be used

in conjunction with the First Strategies language but it must also be made very clear to the student that a

warning is being given.

Explanation

After several preventative strategies have been
used a formal oral warning is given to the student
that identifies the problem behaviour and restates
the expected behaviour.

Students are provided with three oral warnings
(about the same behaviour) before being sent to
Thinking Time.

Verbal

(N) this is your first warning. You
are (name behaviour). You need to
(name behaviour).

(N) this is your second warning. You
are (name behaviour). You need to
(name behaviour). The next
warning and you will go to Thinking
Time.

(N) this is your third warning. You
now need to go to thinking time....

Communication
No record in
STARS.

Teacher’s
discretion to call
parents.

Step 3: Thinking Time

Thinking Time is a short break from what is happening for both teacher and student to assist in the de-escalation

of the situation and time for the student to, if appropriate, work through a thinking time sheet. This sheet is

structured around the restorative practices approach and allows time for the students to reflect on their

behaviour. Students then have the opportunity to have a restorative conversation with their teacher. A thinking

time will occur after three oral warnings about the same behaviour over a day.

Explanation

Each classroom will have a table/space dedicated
to ‘Thinking Time. The table/space will include a
timer, pencils/pens and an age appropriate form
for students to complete.

Teachers can opt to have the student undertake
thinking time in their own classroom or a buddy
classroom. They will set the time for ten minutes.

Students will sit in this area and draw/write about
the inappropriate behaviour they are doing, the
positive behaviour they need to be doing and how
they will restore positive learning.

If the behaviour occurs at Recess or Lunch thinking
time will occur while walking with the teacher on
duty. While there will be no form, it will still be
documented by the teacher on STARS.

Follow Up Conversation

Following the ten minutes the student’s classroom
teacher will speak with the student to talk through
the drawing/writing, discuss any factors preventing
the student from positive behaviour and planning
how to succeed.

When students have had three Thinking Time
sessions in a week they will also attend a time-out
session at the next lunch time.

Verbal

(N) you now need to spend some
time thinking more about what is
happening. Take yourself to (name
place) for ten minutes. Complete a
thinking time sheet and we will
discuss after that how we will solve
this.

(N) several times today I've had to
remind you about being on task.
When you’re given a task, you need
to work on it until it’s finished. That
way you’ll learn what you need to
and help you friends learn too. Tell
me what you will do next
time....OK, how can | help you to do
that?.... Let’s practice.

Communication
Teacher to record
on STARS.

Teacher to scan
and upload
thinking time
sheet to STARS
entry.

Teacher to inform
parents.

Teacher on duty
to document on
STARS.




Thinking Time buddies:

Thinking Time buddy classes will be determined at the beginning of each school year to match the capacity of
each cohort to independently conduct Thinking Time.

Step 4: Time Out

Time Out is a longer, formal reflection and planning time between student and Executive Member to understand
what has been happening and make a plan for improving behaviour. Student will engage in Time Out when they
have had a number of successive Thinking Times in one day or when they have been physically or verbally
violent towards other students. The process of timeout is based upon restorative practices. The form that is
completed during this time reflects this.

Explanation Verbal Communication

Each lunch time a Time Out session will be held for | (N) you now need to spend some Teacher to record

students who have reached this point. The Time time thinking more about what is on STARS.

Out session will be held in a set space and happening. Take yourself to (name

supervised by an Executive Member as part of place) for ten minutes. Complete a | Teacher to scan

their roster for duties. thinking time sheet and we will and upload
discuss after that how we will solve | thinking time

Students will complete a Time Out Sheet with the this. sheet to STARS

supervising Executive Member. entry.

As a result of repeated thinking times: Teacher to call

Teacher will inform the Executive teacher of why parents to inform

the student needs to attend Time Out, referring to of Thinking Time

the STARS entries and any Thinking Time sheets if necessary.

that have been used previously.
Executive to

As a result of major behaviour: record on STARS.
Executive member will collect the student
immediately if necessary. Teacher will inform the Executive to scan
Executive teacher of why the student needs to and upload Time
attend Time Out. Executive Member will talk with Out time sheet to
student to plan when Time Out will occur. Some STARS entry.
de-escalation time in an Executive Office may be
required before doing this. Executive to call
parents to inform
When a student participates in three Time Out of Time Out. Time
sessions in a term they will also participate in an Out form is sent
In-school suspension. home for parents
to sign.

Step 5: In-school Suspension

In-school suspension is a day of schoolwork, formal reflection and planning by a student with an Executive
Member to understand what has been happening and make a plan for improving behaviour. A student will
engage in in-school suspensions when they have had three Time Out sessions for the term or when they have
been physically or verbally violent with the intent to harm other students and/or staff members. The number of
days will be determined by the Principal. In the latter case this step may be by-passed and move directly to
Suspension. This decision will be made based upon the risks associated with the student’s continued
attendance at school.



Explanation Verbal Communication
Students will stay with the supervising Executive Executive to
Member in a designated space in the school. The record on STARS.
space will allow for the privacy of the student.
Executive to call
As a result of repeated time outs: (N) you have had three Time Out parents to inform
Executive team will run a report at the end of each | sessions this term. This means that | of In-school
week. If a child has had three time outs across the | we need to spend some extra time | suspension.

term, the child will engage in an in-school helping you to learn to make more
suspension the following week. positive choices. Executive to
communicate
As a result of a physically or verbally violent with Classroom
behaviour with the intent to harm: Teacher and
Executive member will collect the student parents at the
immediately. Teacher will inform the Executive end of the day
Member of what has occured. Executive Member regarding any
will keep the child in a designated space for the plans to be put
remainder of the day and will make a decision into place.

whether the in-school suspension will continue the
following day or if the child can return back to class
the following day.

When a student participates in two In-school
suspensions in a term they will also participate in
a Suspension from school.

Step 6: Suspension

A suspension is when a student is required to leave the school for a specified period of time and the student's
return is subject to specified conditions. The purpose of suspension is to maintain or restore a safe and
supportive learning environment for students and staff, allow the school time to review its practice and establish
support plans for the student, communicate the significance of the behaviour and for the student to accept
responsibility for behaviour change. The CE Suspension of Students Policy outlines that students will engage in a
suspension when they:

demonstrate persistent and wilful non-compliance
act violently or threaten violence
e threaten the good order of the school or the safety or well-being of themselves, another student
attending the school, member of staff of the school or anyone else involved in the schools operation
e display behaviour that is disruptive to the students learning or that of other children.

When the above behaviours are exhibited the Principal will make the final determination of suspension. The
nature of a student’s behaviour may involve bypassing the Thinking Time and Time Out steps. It is the school’s
policy that students will also receive an external suspension when they have when they have had two in-school
suspensions for the term.

Further details about suspension can be found at CE Suspension of Students Policy



https://stjohnflorey.schoolzineplus.com/_file/media/1215/r441303_suspension_of_students_policy.pdf

Agreed Practice: Responding to and supporting students with highly complex behaviours.
Some students require additional support to learn pro-social school behaviours that enable them to access and
participate fully in school. These students can display complex and challenging behaviours that impact not only
themselves but also the wellbeing of staff and other students in the school.

In the case of highly complex and challenging behaviours, a Case Management Team (CMT) will form to provide
additional strategies to support the student. The team will include an Executive Member, the Classroom
Teacher, parents and a member of the Classroom Support Team. These may include some or all of the following
where relevant:

Proactive strategies:

Initial identification and assessment processes for understanding the behaviour
Behaviour observation and data collection of problem behaviours

An appropriate level of functional behaviour analysis

Development of a Personal Plan focusing on relevant goals

Building of a support network of adults and peers
Behaviour response plan
Safety plan

To help the student self-regulate and focus on positive behaviour:

Development of a Positive Behaviour Support Plan

Development of a Behaviour Contract

Participation in programs and activities with the Student Welfare Officer
Referral to the School Counsellor

Referral to the school psychologist
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Appendix 1: Positive Acknowledgement Classroom Chart

ERR
i

[ Acknolwedging Positive Behaviour for Learning
Everybody and every day
¢ PBrag Tegs

RESPECT

Recognising how and when you show
great examples of:

e Respect Self
e Respect Others
e Respect the Environment

Important and sometimes
e Fortnightly Awards
e Brag Tag Celebration

Thank you for doing your very best to
be o great member of the St John the
Apostie Community. ity

Special and occasional
e End of term Awards
e End of Year 6 Awards

A special recognition for students who
are a great example to their friends,
classmates and other members of our
community.




Appendix 2: Responding to Problem Behaviour Classroom Chart

Returning to Positive Behaviour for Learning

When my choices are affecting the learning, happiness and safety of others and myself.

First Strategies
e Proximity control
Signal or non-verbal cue
lgnore, attend, praise
Prompt
Redirect
Re-teach
Provide choice

Oral Warning

¢ Restate the expected behaviour
¢ Three warnings maximum

3 times leads to:

Thinking Time
¢ Inthe classroom or in buddy classroom
* 10 minutes

« Follow up conversation by own classroom teacher

3 times in a week leads to:

Time out
e During lunch time
e Inthe Time Out Room
¢ Thinking and Planning

3 times in a term leads to:

In -school suspension
« For the whole day
e Inthe Front Office
» Thinking and Planning

2 times in a term leads to:

Suspension from school
+ For the whole day or more
* Notat school
¢ School work and reflecting
* A meeting first before returning to class




Thinking Time Student Sheet K-2
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Thinking Time Student Sheet 3-6

Appendix 4
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Appendix 5: Time Out Sheet K-2

SANT JCEN
THE 4BCETLE

o
a

K Time Out Sheet =
G ime K!.IE ce =

o e
(e T i
MName: Class: Date:
What happened?
What did I do? Why am I af Time QOut? Sugerwvisor Fof this o with student
Which of our school expectations did you not follow? (please circle)
Respect Others Respect Self Respect the Environm ent

What happened as a result? Who was affected? Supervisor fo discuss with the student

What waz I trying to do? What did T want? Supervivar P this 0 with student

What will T try next time?

What needs to happen now o make this right?

My zignature: Supervizar's signature:

Parent's signature: Dot e




Appendix 6: Time Out Sheet 3-6

Time Out Sheet | g “

Middle & Upper Primary

Name: Class: Date:

What happened?

What was my contribution? Why am I at Time Out?

Which of our school expectation did you not follow? (please circle)
Respect Others Respect Self Respect the Environment

What happened as a result? Who was affected?

What was I trying to do? What did I want?

What are some things I could have chosen to do instead?
L.
2,
3.

Which choice will I make next time? Am I committed to this choice? @

What needs to happen now to make this right?

My signature: Supervisor's signature:

Parent's signature: Date:




Appendix 7: Positive Behaviour Support Plan

St John the Apostle Primary School
Horey, ACT

Positive Behaviour Support Plan

POSITIVE BEHAVIOUR SUPPORT PLAN
Proactlve approach that seeks to peevent the inappe cpri ste behaviour from occurring, while taaching and rewarding appecpri ete behavlcur

Student's Name: Dove:
Support Tearn;

1. All behaviours causing n
This list will ass st staff to recogniss
which behavicurs need to ba
priortisad.

2. Choose s priority concemning
behaviour
Itisimportant to choose ane
bahavicur only, genardly eggression
is first and then behaviours that
disrupt the class. Howaver, you may
prioritise abehavicur that can be

changed easly,

3. What arethe functions of the
behaviour?
Functions may indude togetor
avold attention, an acticty or s
sansory stimulus There may be
mora than ane function

4. Expected positive/ replacement
behaviour.
State the behavicur youwantin a
positive wau, 2.g. instead of ‘no
calling out’ state ‘put hand up 1o
takka a trun to talk’,

5. Strategiesto teach positive
behaviour
Strategles may include:
mplementwasal spports
hstructional changes
CQurricutum changes
Teach relaxation
Social storieg/scripts
Social ills peogram
Provide cholce charts
Visual cues/ndes
Structured teaching of new il
Sel f-regulation strategias
hereass routines
Teaching ‘ask to help’
Teach first >then
Use consistnet propmpting
aoroes staff schod contexts
o Buld on student strengths

6. Environmental changesto be
mada.
Environments changes may indude:
* Visual supports such as
timatables and mini schedules
that clarify task expectations
s Hawe 2 way to show changes to
routines, &g, surprise symbaol
e  Creating dassromo calming
comers




Cass saating plan
Manageintereactionswith
rarga of peers
Colour coding of equipment
Access to sensocy input
Structuring deskwork, «.g.
worktray
Increasad supervision
Playground "teach to play’
program

o  Organde cdasroom equipment

7. Reinforcement for appropriate
1

hah 2 1

Reinforcement may Include:
Rewards chartsfstitkarsf/tokens
Praize [explicit)

Time outside/relaation pace
Tie with Ngh intarest toy

Time with IT device

Note to family/SesSaw
Regulated access to preferred
sansory stimul ation/obsassion

B. Reactive strategies/
Crisis Intervention Plan
These are the strategies to be used
when the behawour ooours, Staff
must e clasr about the words to
tatk about the desred behaviowr
and the xcnsequences for the
inappropr ate bahaviour,

8. Priorities: Who, what, when, how.
This section notes who will make
the vesual mipports/charts, ote,
informa family, cthar staff, etc of
plan, make enviranmental changes,

cafl the next mesting, «tc. How will
the new befvawviour be generaisad
across other emvironments? How do
staff nead to chenge their behaviour
to bring about the changes in tha
student?

Review Date:
Thisdocument (s a dynamic one and will be reviewed as the student’s behaviours changs and new neads may arise.

Teacher/s:
Classroom Support Teachar: Anthony Ganley

Principak Matthew Garton



Appendix 8: Example Behaviour Response Plan

Behaviour Response FPlanning

When is fin=

ikt in wihioit the percan iz uaiclly like. ’

Fot emirnple, chotty and intercic five.

Eardy warning signs
When _ starts:

[esciil= the observakle behovicors
thicit sho that the person is beginning
tofed distresad, anxdous or ogitoted.
This could include rocking pocing,
todking louder or faster, gurnpy focicl
exporession, withdnowal, redfoce ete.

=)

Low level challenging behaviours
When _starls:

[escrile= the obserrakle o leve
challenging kehoviours. At this stoge the
peraon is still rotion o, theref ore can il
rnck 2 decizsion:. These behoviours moory
lock: like; sweearing, threctening, showing
knocking things off the desk, excassivea
tedking challenging gquestion: efc .

=

Severe challenging b=shoviour
When starls:

Leszribbe the cdosenable severs
challengng behonvicors . At this sfooe
the person hos lost rotionality cnd hos
no contral ower their behoricur, The
petson and others are at sk of geting
hort, Behcvioors rocy inc lode; hitting
kiting, kicking, throwing things, heod
bonging eto.

—)

The recovery has started when:

Describe the observoble behoviours
wou ze= whieh the person hios colroed
donnm. For excnngple; ke engages in
communicoation, cries:, c:sks for o drink.

=)

autism
spectrum
AUSTRALIA

c

[ASD friendly -strategies ]

uiite in ASD friescly
strotegies. For exormgple; visual
supppocts, positive instroctions .

For

itite in whct oo will Ao when
the peraon is ine. For exarmgale;
Fallzn pploin, proise, rewcrd,
hcwefun .

For me

To prevent challenging behaviour:

itite in the shotegiss wou
ore going to use o help

the person calmn dowen cnd
fed rmore oo ot ckde.
Prewen fative strotegies could
include being opporive,
giving ther spoce or
getting them invalved in o
fun cctivity, distroction and
recirecting.

For

ikt in whot heipful thooghts
woul ore going touse for
yourself orother pecple
imalved. For excrmgle; showr
arnpcthy, look ot the situction
frarn their perspes five, fry
aindd vtk out whict the
prckalern is.

For me

To de-escalate the situation and prevent
severe challenging behaviouwrs:

ikt in strotegies wou il
uze to help de-ecalote
the behcviour, Strategies
rright include; redirecting,
distrocting, seting limits,
givihg sitngple cleor
instoctions, saving “ho™in o
clifferent wwcry.

Fuor

ikt in whiot strofegies yoo
o other paecgple will uze to
resnciing G clvn, For excrngple;
desp bracth, think positively
=5, "Heis not doing it on
punoces’, oo do this'

For me

Safety shrategies:

The rocin goal is to recduce
the severity and durction of
the spizode . Witite in afety
strategies such as; respec ting
thair spoc e, avoiding wertool
intercction, rernoving other
preople fromn cireo.

Fuor

ikite in whiot strofegies oo
o other pacgle will use o
resmctinn G clvn, For excirngple;
desp bracth, toke o braak,
coll forkhelo.

For me

To speed the recoveny:

irite in strotegies o re-estodalish
the relctionship and cvoid re-
escalotion. For exarmgple; go on
with the doy as planned.

Fuor

ikte in strotegiss fo
e ey okl For
exmirgle; delbrisf with
ITIEOnS.

For me

EAutism Spectrum Australia (fspect)




Appendix 9: Example of Behaviour Contract

My Behaviour Goals

Name: Class: Term: __ Week:
| am working hard to be happy and learn well at school. To do this | am going to:
1. Use my own calming space when | need it.
2. Complete all of my work.
3. Put my hand up to share my ideas and make positive comments.
The teacher and student discuss and agree on whether the goals were met at the end of each session.
My day Monday Tuesday Wednesday Thursday Friday

Morning session

©OB

©O6

©OB

©OB

©06

Middle session

©O0B

©OB

©O0B

©OB

©O@08

Afternoon sassion

©OB

©O6

©OB

©OB

©O6

When | am not working towards these goals | will:

When | do achieve these goals | will celebrate by:

1. Be reminded once of my goal from my teacher.

2. Be warned of the consequence,

3. Practice of my goals by working for about 30 minutes in Mr
Garton's office, then go back to class.

4. Stay in Mr Garton’s office for the rest of the day.

I will also feel proud and happy with myself and enjoy sharing this

with Mum and Dad.




